CU2.3 What values do people live by?
Supporting material for Believing and Belonging 


	About this unit:   
	This unit focuses on Pathway 3: ‘A Good Life’. It enables pupils to identify how religions / worldviews provide guidance for their followers on how to live a good life, and to think about their own values.  The focus is on the ways in which values make a difference to our lives, including the golden rule of all religions and the non-religious worldview, Humanism. 

Faith in action is examined from different religious perspectives. Christian and Muslim ideas are revised, followed by an investigation of the Sikh concept of sewa, the Jewish principle of Tikkun Olam, the Hindu understanding of dharma and ahimsa and the Buddhist emphasis on the Eightfold Path and the quest for happiness.   The unit works towards an understanding of the values peoples share, and the fact that there is disagreement about what is desirable in life. 
NB It is not expected that all religions must be studied in this unit. Teachers and subject leaders will need to choose content to suit the needs of the school and the balance of the RE curriculum. For example, the sections on Christianity and Islam could be reduced/omitted if this content has been covered adequately at Lower KS2.  
Resources are identified in the introduction below and in each lesson where relevant. There is also a full set of PowerPoints and knowledge organisers available which have been written specifically for this planning. To access and subscribe email enquiries@penninelearning.com.  


	Age Related Pathway Statement:   
	
Good RE students (UKS2) explain how certain people who are regarded as role models for people of particular religions / worldviews put their teachings and values into practice. They compare some of the different opinions held by people from different religious and non-religious groups about what is right and wrong, about what is good and bad, and about what is desirable in life.


	Transferable question:
The religions and beliefs studied in this unit:   

	How do we know the right thing to do?


Christianity, Buddhism, Hindu Dharma, Islam, Judaism, Humanism and Sikhi. 


	Estimated teaching time for this unit:  
	Most units in Believing and Belonging are designed to be taught in a minimum of eight hours. The syllabus recommends that four units (3 core and 1 focus) should be taught in each year group. Schools can adapt this to suit their needs and timetable, but units should not be artificially compressed to match neatly into every half term.



	
	
Vocabulary
	Resources

	In this unit, pupils will have an opportunity to use words and phrases related to:

Religious and human experiences:
· good and bad, right and wrong 
· moral values, choices and consequences
· Forgiveness, compassion, honesty
· ‘Golden rule’ 
Christianity:
· peace between people and God, 
· prayer and worship 
· fellowship
Islam
· Ummah- community
· Salah - prayer
· Zakah – charity
· Sadquah 
Humanism
· personal responsibility
· reciprocity 
· atheism
Hindu Dharma
· Ahimsa, 
· karma 
Sikhi
· Langar
· Sewa 
Buddhism
· Eightfold-path
	· Some stories to support teaching this unit are provided in the accompanying resource folder. Others are included in the Anthology in the Resources Hub.
· Humanists UK has a useful website for schools: www.understandinghumanism.org.uk   There are some good primary RE materials there.
· RE Quest - www.request.org.uk  is a good site for KS2 pupils to explore Christian values
· www.chabad.org   or www.myjewishlearning.com  to explore Jewish values
· Online searchable sacred texts from different religions at:  www.ishwar.com 
· Try www.reonline.org.uk   for a good general gateway to RE materials.
· https://cafod.org.uk/pray/prayer-resources/livesimply-prayers  – The ‘Live Simply’  prayer which could be used to summarise some Christian values. 

RE Today has produced a range of useful resources including:

· ‘Exploring Codes for Living’  and ‘Exploring Beliefs in Action’ Joyce Mackley, RE Today 
· Opening Up Values, Opening up Islam, Opening up Judaism and Opening Up Community RE Today, ed. Fiona Moss
· Inspiring RE: Living without God Fiona Moss ISBN: 9781910261279
· Inspiring RE No 8: Hindus  Fiona Moss ISBN: 9781910261521
· Exploring Non-religious worldviews (RE Today) ISBN: 9781910261941

· The National Association of Teachers of RE (NATRE) Spirited Arts project enables pupils to view and judge numerous works of pupil art on key Biblical stories and spiritual ideas from young people. Find via www.natre.org.uk.   

Religious artefacts are available to purchase from TTS https://www.tts-group.co.uk/primary/re/religious-artefact-collections 






	EXPECTATIONS – informed by ongoing assessment throughout the unit:

	Pupils working towards the age-related expectations will:

· Use vocabulary such as ‘values’ ‘right and wrong’ and ‘good and bad’
· Talk about some religious and some Humanist values 
· Make links between their own behaviour and values, and the values they study.

	Pupils working at the age related expectations (ARE)  for KS2 will be able to:
· Identify and explain some of the moral teachings practised by religious communities and make connections between them.  
· Compare religious ideas about right and wrong with non-religious worldviews such as Humanism.  
· Apply ideas about values and how religious and non-religious people choose to live their lives.

	In order to broaden and deepen their learning, some pupils might:

· Present ideas about the challenge of following and living out a set of values in daily life for religious and non-religious people (e.g. Humanists.)
· Evaluate the importance of having a worked through set of ethical values to help live life well



	
ASSESSMENT SUGGESTIONS 
· Ask pupils to create a code of living of their own, coming up with 5-10 sentences that would make good rules for a happier world. 

	CONTRIBUTION TO SMSC DEVELOPMENT
 Spiritual development – thinking about the way people behave and looking for links with their own lives.
 Moral development - studying stories that express values such as kindness, patience and caring for others; exploring the consequences of our moral choices
 Social development - working together in collaborative projects and activities. 
 Cultural development - exploring questions about values and how they make a difference to our community and to society.




	

	[bookmark: _Hlk142381634]Key questions
	Learning objectives
Pupils should:
	Teaching and learning opportunities
	Wider learning opportunities / Points to note

	What is a code for living?







	Explain what are ‘consequences’ and give examples. 

Explain what a ‘code for living’  is and give examples of some rules to live by.

	Ask pupils to choose three ‘villains’ from stories, films or TV series that they love. What makes these people bad? What rules do they break? What does their breaking of a code for living lead to?
You might show some short clips from a selection of films, discussing the impact of bad behaviour in particular.
Ask pupils in pairs to make lists of 10 things they think are mischievous. What are the effects or consequences of these things? Talk about what makes an action naughty. Note that ‘naughty’ actions, or words often hurt other people or animals. Do people sometimes hurt themselves when they are not being good?
Ask pupils whether there are such things as bad thoughts. You might talk about whether jealousy, hatred, being greedy and so on start in our minds, and sometimes lead to actions as well. Films again provide a reference point: the thought is often the beginning of the deed.

Discuss ways that we make rules or principles to help us to be good. What rules or principles do the children think make most people happy? 

Suggested tasks: 
· Ask pupils to suggest one rule for people to follow if they want a happier world. Make a beautifully lettered ‘rule card’ out if it. These can be hung on a mobile in the classroom or school entrance hall.
· Talk about the idea that a person often has a ‘code for living’ inside their head or heart that helps them to choose good things and say no to bad things. Make a collage of a large figure of a person, and each child writes a line of ‘code for living’ to stick onto their head or heart.
	As often in RE, teachers need to handle the personal aspects of this work with sensitivity. Where they do, a real breakthrough in pastorally supporting a child with problems can occur

Outdoor learning:

Story circle/campfire area: Discussions about right and wrong, sharing stories and ideas.

Hide examples of moral codes around the outdoor area.  




	Key questions
	Learning objectives:
Pupils should:
	Teaching and learning opportunities
	Wider learning opportunities / Points to note

	What codes for living might Humanists follow? 
	
Make links between religious and non-religious ideas. Some ideas are the same, but others are different. 

Identify and suggest reasons for the differences
	Discuss with the class the religions they know about, and ask: is everyone part of a religion? Many pupils in many classes are not. Explore the idea that for religious people they try to be ‘good with God’, but others think you can be ‘good without god’. Introduce the work of Humanists UK to pupils.

Ask pupils to think about these rules or principles:
· Be Honest
· Use your mind
· Tell the truth
· Do to other people what you would like them to do to you.

Teach pupils that these are the kind of rules Humanists try to live by. Ask pupils if they can rank these: 
· more important to less important? 
· hard to keep, easy to keep?

Children could explore the values of humanists by visiting the Humanists UK website. There are activity ideas and short films here www.understandinghumanism.org.uk. 

Suggested tasks:
· What would the world be like if everyone lived using humanist principles? What if everyone did the opposite of this? Create a piece of abstract/symbolic art to represent answers to these two questions. This could be done individually, in groups or as a class.   
· Are there any Humanist principles that are similar to religious moral values? What is the same and what is different?  Make a list of positive principles shared by Humanists and other worldviews. These could be arranged into a poem or displayed creatively.
· Create a short presentation or film to introduce people to Humanism. 
	
As you would with two different religions, good pedagogy doesn’t compare one way of life with another in ways that derogate one alternative. This needs careful handling regarding Humanism.

Further ideas can be found in:  
Inspiring RE: Living without God
Fiona Moss
ISBN: 9781910261279

Exploring Non-religious worldviews (RE Today)
ISBN: 9781910261941

Lived experience: Meet a humanist and ask questions about how they live a good life.  


	Key questions
	Learning objectives
Pupils should:
	Teaching and learning opportunities
	Wider learning opportunities / Points to note

	What codes for living might Christians follow? 








	Summarise some Christian teaching about values and behaviour. 

Make links between thoughts and ideas and words and actions. Suggest ways in which thinking can lead to action


	Read the following Bible text on The Beatitudes: (Matthew 5:5-9)

Look at the text for clues about Jesus’ values.   Ask the class what the values of Jesus seem to be in the story. See if the pupils understand that the values of Christianity include love for others, forgiveness, peace between people and God, honesty, generosity and fellowship (community/ togetherness).
Other texts that cold be used to examine these ideas include:
· Parable of the Good Samaritan (Luke 10:25-37)
· The Parable of the Pharisee and the tax collector (Luke 18:9-14) 
· The poor widow’s gift (Luke 21:1-4)

Talk first about actions and what leads up to actions. Illustrate the idea that values or motives lead us to act by telling a story from school or family life. The apostle Paul referred to the ‘Fruits of the Spirit’ in a letter to a new church in Galatia (today’s Turkey). The roots are down inside us, hidden thoughts and intentions, but what you do shows what you value. Look at Galatians 5:22-26.

Suggested tasks: 
· Ask pupils to create an image of a tree, showing its roots, trunk, branches, and carrying fruits as well. Write onto the fruits words that they choose to represent good actions. Think about what leads to good actions, and write some of these onto the branches, trunk and roots of their trees. Compare the trees pupils have devised, and consider the links between thoughts, words and actions.  (Possible class display).
· Design a logo/ visual representation to encapsulate the messages of the Live Simply prayer (Resource Pack). This is a prayer written by CAFOD to encourage believers to lead more simple lives. How is God described in the prayer and what are believers asked to do to live more simple and good lives? Do the pupils agree? 
	Schools following the Leeds Diocesan Syllabus will find further resources in ‘Understanding Christianity: Upper KS2 Unit 2B.5 - Gospel; 
Unit 2B.3 – People of God

Modern, child-friendly Bible translations e.g. ERV or ICB can be found at 
www.biblegateway.com  

Lived experience: Meet a Christian and ask questions about how they live a good life.  

Outdoor learning:
Create a ‘values tree’ from natural materials with roots and fruits.  Pupils write words to represent good actions on fruit shapes. Laminate and hang in the garden/ quiet area.

	[bookmark: _Hlk158626181]Key questions
	Learning objectives
Pupils should:
	Teaching and learning opportunities
	Wider learning opportunities / Points to note

	What codes of living might Muslims follow?
	Summarise some Muslim teaching about values and behaviour. 

 
Explain and give examples of how the prophet Mohammed has influenced the lives of Muslims


	Explain that Muslims get their good advice from a variety of sources including:
· The Qur’an- Muslims believe the words came directly from Allah and that they should follow the words and instructions of the Qur’an exactly. 
· They also look to Hadiths - words, actions and instructions of the Prophet Muhammad as reported by the people around him during his life.

Suggested tasks using Hadiths:
Choose 4 or 5 stories from the life of the prophet to share with the class. Ensure the title has been removed from the stories shared.  Split the class into 4 or 5 groups. Ask each group to:
· Choose a title for the story that gives the key message of the story
· Find a way of retelling the story but without anyone acting out the role of Muhammad. Pupils could write a poem, create a newspaper article, draw a screen shot from the film (not showing the prophet), write a script etc. Allow time for a good piece of work to be created.
· Share their stories with the rest of the class
What good pieces of advice do you think the prophet offers Muslims to help them live their life?

Suggested tasks using the Qur’an:
Share with the children the following ‘commandments’ from Surah (chapter) 17 of the Qur’an. Pupils could read the chapter/relevant section in an English translation and pick out the ‘commandments’ for themselves (Resource pack). 
· Be kind to your parents, particularly in their old age.
· Always keep your promises.
· In daily life be honest.
· Avoid gossip and slander.
· Do not take advantage of poor people or orphans.
Why do they think these rules are included in the Qur’an? Are they relevant today? How might these rules influence a Muslim believer’s behaviour? Discuss the concept of Sadaqah – a voluntary act of charity. 

Write a letter/ make a video message for a young Muslim, explaining and illustrating one of the rules. 















	
Suitable stories include:
· The boy who threw stones at trees
· The thirsty camel
· Muhammad and the ants


These stories are found in the resource pack

Lived experience: Meet a Muslim and ask questions about how they live a good life.  

Sadaqah is defined as a voluntary act of charity that is wide-reaching, for giving money or an doing an act of kindness t any time of the year.
Zakat (giving to charity) is an obligatory amount based on a percentage of the value of all of a Muslim’s possessions.




	Key questions
	Learning objectives
Pupils should:
	Teaching and learning opportunities
	Wider learning opportunities / Points to note

	
How do commandments (mitzvot) inform Jewish values today?  





	Explain how some Jewish people observe commandments such as the Shema as a foundation for their values. 

Make links between thoughts and ideas and words and actions, suggesting how thinking can lead to action


	Explain that Jewish people follow many commandments, including the ten commandments. In Judaism there are lots of commandments (613 altogether). These are called mitzvot. Some of these are well known including Bar and Bat Mitzvah. Film 04  https://www.penninelearning.com/videos/ 
The Shema is a statement summarising the most important commandments and is recited twice daily by traditionally observant Jews to declare their faith.  The powerpoint in the resources folder explains what the Shema says and how Jewish people use it in both Tefillin and Mezuzah. 

Ask the children to analyse the Shema. How does this help Jews live a good life? 
Examine different mezuzah. Can the children design a mezuzah and label it to describe how it is used and where. 
Suggested task: 
Investigate different Mezuzah and Tefillin and find out how different Jews use these at home and in their lives. They could create a mezuzah or tefillin with their own statement of belief.  







	Find out more about the Shema here, including a video of it being read in Hebrew.  https://www.myjewishlearning.com/article/the-shema/
 

	Key questions
	Learning objectives
Pupils should:
	Teaching and learning opportunities
	Wider learning opportunities / Points to note

	How do Jews live by the principle of Tikkun Olam?
	Explain the importance of Jewish values such as care for the world.
	Explain that Jews follow a code for living called Tikkun Olam. Jewish people believe that part of being Jewish is to take some responsibility for the state of our world and where possible do something to make it better. This is sometimes called ‘healing the world’. This code for living involves helping out every day to bring justice and kindness to the world. Talk to pupils about acts of kindness. When have you helped someone who is hurt? What things have you done at home without being nagged?
 Suggested tasks: 
· Give groups of children images of a broken world (from google images). Ask the children to think of ways in which the world might be described as broken. How could we fix these problems? 
· Read the speech by Rabbi Jonathan Sacks (resource pack).  Ask children to identify how Jews can carry out Tikkun Olam in their lives. What would it be like to live in a mended world? 
· Rabbi Sacks mentions an act at a time. How can we carry out acts of kindness? What can we do at home, in school, in our community to help? Use the cards in the resource pack to think about random acts of kindness. Add to these cards then take a card at random to carry out at home/ school. 
· Find out about ‘Mitzvah Day’ – a modern, secular Jewish approach to Tikkun Olam, or investigate some modern Jewish charities. 


	See www.chabad.org  for more information about ‘Tikkun Olam’ 
https://www.chabad.org/library/article_cdo/aid/3591946/jewish/Tikkun-Olam.htm

Outdoor learning:
Can the children help tidy up the school grounds? How can they show kindness to others in the community? 

Lived experience: Meet a member of the Jewish community and ask questions about how they live a good life.  

	Key questions
	Learning objectives
Pupils should:
	Teaching and learning opportunities
	Wider learning opportunities / Points to note

	What are the rules and principles for Buddhist daily life?
	Identify some key Buddhists beliefs and explain how these are put into practice

Summarise the difference that following Buddhist codes makes to the lives of Buddhists




	Discuss with pupils what it is that makes them happy – maybe use individual reflection. Following this, in pairs they should agree together on nine things that make them happy and record each of these on a separate post-It note. They then rank these in order of importance, using a diamond ranking or similar framework. Each pair could link up with another pair to compare and reconsider their diamond ranking followed by a general class discussion. Do things or people make us happier? How can we become happier? What do we do to help ourselves when life gets difficult? 
Watch sections of BBC Bitesize ‘A Day in the life of a Buddhist’. https://vimeo.com/308084265 This is aimed at KS3, but carefully selected short extracts will give KS2 pupils some useful insights. Discuss some of the rules and principles followed by Amalasiddhi, the narrator of this film. 
Look together at the Buddhist moral guidelines and the code for living. Pupils to suggest a practical example for each of the codes/principles. Regular meditation enables Buddhists to reflect deeply on how they live so that they can make the right choices through the day. 
Suggested tasks:
Look at the Noble Eightfold Path (Resource Pack). Present the eight steps pictorially as spokes of a wheel or as stepping stones.  Give an example of something a Buddhist might to do follow each of these steps. 
Complete another diamond Ranking like the one they did for themselves at the start of the lesson, but this time from a Buddhist perspective. How is this similar to / different from the pupils’ first one? Compare and contrast the two rankings.

	




Lived experience:  Interview Buddhists about the difference that following the eightfold path makes to their lives. 

The eightfold path is a Buddhist code for living - represented by the spokes of a wheel to show the cyclical nature of life.  




	Key questions
	Learning objectives
Pupils should:
	Teaching and learning opportunities
	Wider learning opportunities / Points to note

	
What codes for living do I follow?  
	Explain and weigh up a range of opinions about important attitudes and values.

Compare, contrast and evaluate codes for living. 


	Snowball discussion
· Use the set of cards in the resource folder. Divide the class into groups of four and give each pupil a different card. 
· Each pupil reads their card individually, noting what they agree or disagree with, thinks is important or doesn’t understand. 
· Pupils find a partner with the same card. They exchange ideas. Then they find any other pairs with the same card. Together they write three rules for living that matter most for that group from the information on the card. Write down any questions they have. 
· They then prepare a presentation for the rest of the class. Reflect on what you have learned and what questions you still have. 
· Each group feeds back their rules. As a class record the similarities and differences between the rules.

Individual response
After class discussion around these questions ask the children to individually respond to sentence starters, such as:
· The rules I think we should live by are...... 1., 2., 3., ......Because...
· If we lived by these rules at school it would be different because......
· The rule that is hardest to live by is.....because.....
· All the religions seem to say.......

Values sorting activity
· Use a set of cards listing 24 valuable things. Ask pupils in groups of three or four to sort out the cards into three groups of 7: 
(1) things that really matter a lot, 
(2) things that are quite valuable, 
(3) and things that don’t matter to them.
· Ask pupils to say why they have selected the ones that they put in the first group: what makes these things most valuable?
· Talk as a class about which five values a humanist would put in first group, and why. And which three would be most important, respectively, to a Christian, a Muslim, a Jew  and a Humanist. Where are the similarities and differences?

Ask pupils to write a paragraph explaining the five things that matter most to them and giving their reasons.
Discuss what they like/ dislike about the codes for living they have discussed. 
Suggested activities:
· Ask pupils – working alone or in a pair – to choose two rules from two different worldviews that they think would make the best rules for a happier, more peaceful world. Explain and give reasons for their choice. Then come up with one more rule of their own that they would like to include in a list of ‘most important rules’. 
· The ‘Ten Commandments’ were written on ‘tablets of stone’. Give the pupils time and space to express their own rules or ideas through art, calligraphy or ICT.
· Ask about the impact of the rules or codes for living they would expect: what would help people to keep to these codes, and what would be the right thing to do to stop a person from breaking the codes for living?
· Pupils write their own peace meditation, prayer, song or poem. They could use a work such as these as a template: 'Make me a Channel of Your Peace’, ‘The Lord is My Shepherd’, ‘Give Peace a Chance’, ‘Ebony and Ivory’.  Use this literacy task to explore non-fiction writing skills and adjective vocabulary. 
· Think about someone you know who reconciles people when they disagree and may be called a peacemaker. This may either be someone local or a well-known figure. Take turns to name the person and say why. Explore what restorative practice means in school and why this is important.
Note that many religious believers and Humanists don’t see it as ‘keeping the rules’ for their own sake, but prefer the idea that choices are made out of love and respect, rather than just ‘doing as they are told.’ 
	This unit can be adequately concluded with objectives and activities from this section focusing on values or the following section focusing on peace. There is no need to do both. 


There is a set of cards for the snowball activity in the resource folder. 

There are also 24 cards for the Values sorting activity in the resource folder

	
	
	
	This task can be used to assess pupils’ progress or can be tackled as a whole class.

Deepening conceptual learning: help pupils to see links between concepts, asking ‘can there be peace without freedom, or without justice?’ These hard ideas often emerge from pupils work when a ‘philosophy for children’ approach is used for RE.

Outdoor learning:
Discuss how useful codes might be an isolated community – e.g. living in the forest. 
Use clay to create ‘tablets of stone’ for their moral code.

Make a 'peace tree’ indoors or outdoors. Pupils write their ideas on leaves: “To make peace in the world I will… We all should… Nobody ought to…”
























If not covered in other units about good life the following two lessons on Sikh actions and Hindu Dharma could be included in this unit. 
	Key questions
	Learning objectives
Pupils should:
	Teaching and learning opportunities
	Wider learning opportunities / Points to note

	What codes for living do Sikhs try to follow?

Why is ‘sewa’ important to Sikhs? 


	Summarise some Sikh teaching about values and behaviour. 

Ask questions about the Sikh practices of meditation and sewa. 

Explain why the langar is an important part of Sikh practice. 
	Pupils should be introduced to two practices which result from Sikh codes for living:
· Sikhs meditate on the name of God (Nam) and hope, therefore, to become less self-centred and more God-centred
· Sikhs try to live their lives in the service of others (sewa)

There are three aspects of Sewa:
· Physical – service to the community – eg work in the Sikh kitchen / dining hall
· Mental – for example, studying the Guru Granth Sahib and teaching
· Material – for example, giving money and time to charitable causes

Which aspects do the pupils think would be easier to follow? Which would be harder to follow and why?

Suggested tasks: 
· Explore photos (or film clips) showing Sikh men and women involved in Sewa. What actions are being performed? Use Post-It notes to write any questions they have and place them onto the photographs. 
· Collect some questions that pupils would like to put to members of the Sikh community (the sangat).  Visit the gurdwara to ask the questions or invite a member of the Sikh community into school (or set up a virtual meeting). 
· Plan and set up a classroom Langar for the day, in which food is prepared and served to all who visit the room. Pupils should reflect on what happened, how they felt and how what happens in the Langar is related to the Sikh code of living. 
· Challenge pupils to perform an act of sewa at home and/or in school each day for a week. Reflect on how this felt and how this is related to the Sikh code of living.
	BBC Teach ‘My Life, My Religion’ – select clips fro the full fim to show sewa at home and in the langar. E.g.  https://www.bbc.co.uk/programmes/p02mx57w 

Sikh series of films (Westhill trust) includes a clip focusing on the Langar. Sikh Film 08 https://www.penninelearning.com/videos/  


Lived experience: Meet a Sikh and ask questions about how they live a good life and the difference that being compassionate makes to their lives.



	Key questions
	Learning objectives
Pupils should:
	Teaching and learning opportunities
	Wider learning opportunities / Points to note

	How is the Hindu code for living put into practice?

What is the importance of ‘ahimsa’ (do no harm) to Hindus?

	Summarise some Hindu ideas about values and behaviour.

Define and give examples of ‘dharma’.  

Give an opinion about whether Hindu values are easy or hard to put into practice

Explain how a Hindu might practise ‘ahimsa’. 


	Dharma means ‘duty in life’. Dharma varies from person to person, depending on their age, stage and responsibilities. Discuss this concept with the class. What life stage are they at? What are their duties now? What duties did they have when they were 5? What duties might they have when they are 25? 
Look at the Hindu code for living from the Resource Pack. 

Discuss what the statements mean in practice, and which would be easy or hard to follow.

Suggested tasks: 

· Look at and imagine the four people on the Hindu People Cards (Resource pack). Consider the ages of the people on the card - known in Hindu Dharma as the ashrama (stage in life). For each person, identify one aspect of the code that would be easy and one that might be difficult for them to follow while living in the local community, justifying their reasons.  

· Hindus believe in ahimsa – non-violence/ do no harm. Many stories and fables are told which illustrate the need to show care and compassion to others. Pupils might read the Camel and the Jackal, the Sage Eknath and the Donkey, The Sacred Fruits of Action (all in the Resource Pack) and some of the stories from the Upansihads (eg: The Supreme Knowledge of Brahman). What do these stories tell us about how we should behave?




	The Camel and the Jackal, the Sage Eknath and the Donkey, The Sacred Fruits of Action stories can be found in the Resource Pack. 

Stories from the Upanishad can be read on-line:
http://www.hindukids.org/stories/grandpa.html

More ideas in Inspiring RE no.8: Hindus (RE Today) p27ff. 

Lived experience: Meet a Hindu and ask questions about how they live a good life and the difference that ‘ahimsa’ (do no harm) makes to their lives.
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